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INTRODUCTION 



NEED, The I mperat I ve f or colleges arid Liri i vers 1 1 1 es to be 
iriyblved In sery i n©_ ridritradi 1 1 brial studerit; pbpulatibris is_ clear. Nbt 
bri 1 y are trad 1 1 1 bria 1 campuses exper I eric i rig erirb 1 1 merit dec 1 I ries , biit 
ari Iricreas i rig percentage bf the studerits Hhb are available are 
ribritrad I t i bria 1 , blder, adult studerits, many bf Hhbm are unable tb 
cbme to a campus . There I s al sb , hbnever , the sbber i rig real I zat I bri 
that formal educatlbrial Iristltutlbris are prbyldlrig brily a relatively 
small prbpbrtlbri bf the educatlbrial bppbrturi I t I es which do exist fbr 
th I s pop Li 1 at I bri . Bus I riess arid I ridustry , pr i vate ribri-prbf i t 
orgari I zat I oris 9 arid the military are prbvid I rig riear 1 y brie-ha 1 f bf all 
coritlriUlrig edUcatlbri programs In this cburitry (Cabell, 1985). 



FOCUS OF PAPER . Th I s d I scuss I on will exc 1 ude from I ts 
consideration a great deal of educational activity which goes under 
the title of "continuing education" (l^e^^ Individual courses offered 
off-campus whether for credit or non-credit )i It also excludes those 
programs which are designed to award external degrees with little or 
no formally organized classroom contents Instead, it will focus on 
the academ i c un 1 1 ^ 9enera1 j V an academ 1 ^_department^ wh 1 ch w i shes to 

' ^^.^'^.^f ^"'9^"'P'-'?_^?9r?® PC99'"^'!1_?^ remote from Its 

parent I nst I tat I on i Where the term "department" 1 s used be 1 ow j 1 1 Is 
In reference to a tradi 1 1 onal 1 V oi^gan I zed Comman I cat |on department or 

department 's del i berat[ons on whether or not to devel^op an extended 

degree program i The paper 1 s I n tended to st| ma 1 ate dj^scass I on on 

relevant ear 1 y Issues. ^1 t®C?^ ^ ^ _^b^9??'^^?_^f _^9l?'"®?_b?^?_^?®'^ 

^Cl^^?*^ ^D^_^9Y9^?^_t9_"'^9'^ §^"_Pr^^l®'D^ ?[?d_??5^®r?^ PC9'D^G?'?^_ 

national conferences are held each year for sharing Ideas about the 

structure and nature of extended programs i This paper attempts to 

speak to those faculty at the departmental level In the Initial 

stages of deciding whether ^ rather than hPN ■ 

NONTRADiTidNAb STUDENTS i Co J^l^ege students In the 1980s differ 
from traditional students In several significant ways, thicker I ng 
< i 985 ) noted six characteristics differentiating current from past 
students and suggested that wh 1 1 e the d 1 f f erences are rather s i mp 1 e 
and obvious 9 they have profound implications. 

1 ; 61 der students "have many demahds bri the i r t ! me i 

energy i and emot i ons m " 
2; They "reflect a wide range of individual 

differences that are much more sharply etched 9 

more deeply engraved in adults than in 

ado 1 escents • " 
3i They "will have had more ^ and more varied 

experiences 9 in human relationships on the Job^ in 

the commun i ty 9 w I th f am i 1 1 es ^ w i th f r 1 ends ^ and 

thrbugh travel than ybuhger peopl e . " 
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4. They are ''embedded in a h ] de rahse of bhsdingj 

exper.l ehces arid respbhs i b_M 1 1 1 es at work * I h the 

cbmmuh I ty. In the family," 
5; They are "much more cbhcerhed abbUt practical 

applications than their ado 1 esceht cbuhterparts . '• 
6 • "These students are accustomed tb be I hg se 1 f - 

d i rected , to carry I hg respbhs I b I 1 I ty for 

themse 1 ves . " 

Off-campasi extended programs must accbuht Ih some measure fbr 
such differences In order to be successful. 

in other words ^ of fer I ng an extended program takes more thah 
wheel^s for P^i^po^es of transporting 1 1-- 1 1 represents a rather 
fundamental al terat ion of the academic enterprise as a majority of 
the higher education community has known It for much of this century. 



EXTENDED DEGREE PROGRAMS: FIRST WARNljsiGS 

To ^alk of extended degree programs means to talk of 

nontrad I t I onal programs; To K I rby (1981): 

Nontrad|t|ona^ study Is more an attitude than a system 
and thus can never be def I ned except tangent I a 1 1 y . 
Thj^s attitude has the student f I rst and I nst I tut 1 on 
second 9 concentrates more on the former's need than on 
the latter 's convenience^ encourages diversity of 

prescr i pt I on , and deemphas I zes 1 1 mes E and D space . ; . I n 
favor of competence and, where applicable^ performance. 

It Is thus not only to Imply the capturing of new bodies for a 
department by moving a program off-campus, but also to launch the 
department Into the realm of putting a fine edge on Its conception 
and deflnitidn of the educational services It delivers; it Is to 
force the tough discussions and decisions about what It does, what it 
wants to do* and to speculate on how well It might do It. if done 
responsibly* the decision to consider mounting an extended degree 
program should trigger an Intensive sou 1 -search I ng ^ an assessment of 
commitment and a sel f-eval uat I on which, even If It results In 
abandon I hg the I dea ^ should prove to be a positive step In 
strengthening the bradltlonal on-campus program by focusing the 
discussion on strengths ^ weaknesses^ and opportunities of your 
spec 1 f I c department and program . 

At the outset * 1 1 shou 1 d be recbgn I zed that any Commun I cat I on 
department not willing tb develop a quality extended degree program 
should give up the desire to establish any such program at a1 1 . it 
Is I hstruct I bhal tb remember that "tb lessen the quality of the 
opportunity Is to lessen the equality of It" (Campbell, 1982). 
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To develop a program based solely on the desire to Increase 
headcount by rnerely putting the existing program on wheels with 

little or no thought to Its f i t and contribution to the target 

popalatjon likely to drai^n the departmen b of both mater | a 1^ and 

Intangible resources necessary to keep the traditional on-campus 
program viable. 

NdNTRAbiTidNAt PReGRAM STRUeTURES AND EtB^IENTS 

PROGRAM StRtietURES. While some alternatives to the traditional 
campus serving traditional students have nearly always existed In 
some forms and at some times, our current concern with extended 
educat I ona 1 opportun i 1 1 es has evo 1 ved as much from ph I 1 osoph I ca 1 
concerns as from more recent financial and enrollment exigencies. 
The student activism of the I96ds and early i97ds £-s well as an 
increased public focus on poverty and Its cjioncomm i tan t sociological 
and psycho 1 og I cal components led to a generalized concern for 
equal I ty of educat I dnal opportunity. It also led to an increased 
awareness of the Importance of connecting that educational 
opportunity to the practical concerns of the 1 earners ^ increasing 
numbers of whom were beginning to emerge from a population of adults 
already well Into their 1 Ives and past the traditional time of 1 I f e 
for a college education. The early advocates for modern extended 
educational dppdrtun i t I es were hard at work In the 1970s attempting 
to bridge the structural gap between traditional colleges and the 
potential cl lents In the larger community who could hot interupt 
their 1 Ives for the significant amount of time it would. take to 
initiate or resume earning a college degree ( Watson , 1974; Cross and 
Valley* 1974). 

At first thought J It may seem an easy task to discuss extended 
programs. Even a cursory _ rev i ew of the literature, however, soon 
cbhvihces one of the_ cdmpl ex i ty of the matter. As bur concept i dh of 
extending educat I phal dppprtuh I ty has grown from traditional 
extehs i ph act I v ] 1 1 es I hyb 1 v i hg both cred I t and hdncred i t cpursewdrk , 
so has the complexity of bur del I very modes and sense of educat I bhal 
goals grown and expanded. Bb 1 stered by the phehbmehal growth of the 
cbmmuh I ty college concept In the 1950s/196ps, by the establ I shmeht of 
regional campuses and 1 earning centers in the 1960s/197Ps (primarily 
but hot exc 1 us i ve 1 y In the Southeast and M I dwes t > , arid by 
I ricreas i rig 1 y soph I s 1 1 bated e 1 ec trbri I c de 1 1 very systems , the 
structura 1 d i vers I ty bf exterided programs has grbwri eriormbus 1 y • 

Matusak arid Dbwd (1985) described three primary administrative 
'structures for deliver I rig extended degree programs based on fiscal 
arid academic autbribmy: 1 ) Freestand I no t nst I tut I ons ( e.g. , the 
Thomas A. Edisbri State Co 1 lege I ri New Jersey and the Empire State 
College of New York); 2^ School . Col 1 eoe ^ PI vl si on (e.g., a 

D I V I s I bri bf Cbrit i riu I rig Educat I on or a Schoo 1 of Extended Stud I es 
operat i rig as a cbbrd i riat i rig body for an erit i re campus or system ) ; arid 
3 ) Probram ( ari exteris I bri bf a trad 1 1 1 ona 1 ex I st I ng academ I c un 1 1 
where the pbl Icles arid services are merely extended to serve riew 
popul at I ons ) i 
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Gabel^ 1^ < 1985 > described three common organ I zat I dhal patterns f 
the connection of fscalty to the extended effort not I hg that just 
as there j^s no single adm^nrstrat i ve model of e><tens i bri . . . there Is 
no one admj^npstratj^ve pattern. The three approaches Include 1> 
€on eQe-H|de responsi b| i tv^ 1 n which each school or division has a 
designated person to serve as a representative to the extensidh unit, 
thus connecting the trad 1 1 1 onal academic structure to the special 
extension un|t^| gj The do mt Appointment Approach ( In which faculty 
are do i ntl^y appointed to both the trad 1 1| onal academic department and 
the extended unit jj^ and 3 j the Spec ial bn 1 1 Approach C In which the 
extension un 1 1 I s organj^zed as an autonomoas unit outside the 
traditional structure, often with Its own faculty). 

Miller and Ho 1 1 bway H 986 ) reported three types of regional 
campus structures associated with university extension efforts: 1) 
Ful I ^-Ygar Reca i on^ iambuses ( academ 1 cal^l^y autonomous from the 
parent structure); 2) 4Jpper- D W|s|on campuses or 1 earn mg centers 
( both autondmdus and non-autonomous ) ; and 3 ) bower-D I v I s i on campuses 
^r 1 earn i no centers (autonomous^ sem i -autonomous , and non- 
autbhomous ) . 

Valley ( 1 972 > * In an early cbnceptua 1 j zat I on , described four 
general model s for extendi ng the campus: 1 ) The Adm 1 n i strat t ve- 
Fac t 1-t t^at^+Ve Model (in which learners gain access to degree programs 
pr Imar I 1 y thrpugh alternative time- frame schemes); 2) the Modes of 
Learn i ho MbdeT ( where the curr i cul urn Is modified to meet student 
i h terests thrpugh contract 1 earn 5 n g schemes i \ n ternsh i ps/ex ternsh j ps , 
cred 1 1 for pr I or 1 earn i rig , etc . ) ; 3 ) ifcts Val S dat 1 on Model < where 
Inst I tut I oris validate prior learrimg through cred i t-by-exam 
techri I ques or other exper i erices ) ; arid 4 ) The Compl ex Systems Model < a 
combinatlbri of these cbmpbrierits including flexible schedulirig^ 
recognition of pr 1 or learning, cred 1 t-by^exam ^ cbritract learning^ and 
1 nd 1 V I dua 1 I zed degree p 1 ariri i rig ) . 

Finally, MedsRer arid Edel ste 1 n (1977) described four general 
^PPr^o^<^^^s to extended degree prpgrarns based on the character I s:t 1 cs 
of their cUrr 1 cu] ar r^es I gri : 1) Th)e Exterided Cambus Approac h (the 
traditional curriculum is simply taken of f-campsus ) ; 2) The ^uduT-h 
Degree Approach (special degrees lriverited_ f or the ribritrad 1 t 1 bnal 
population such as a Bachelor of Geriaral Stud i es degree ) ; 3) ih© 
I nd i v t dua 1 1 zed Study Approach (where the curriculum Is 1 rid i v 1 dual 1 y 
constructed based bri the 1 ri teres ts , bacRgrburid , arid needs of the 
student); and 4) Thf Deore^ bv Exam iriat Ion Approach ( whene all br a 
significant proportlbri of the studerit's curriculum is validated by 
examinations and credit awarded). yar i pus comb 1 riat 1 oris of these 
'T*?^!^'^^ ^ ^'^^l approaches have resulted in 1 riripyat i ve programs like 

^ ^ ®^ without wal 1 s** arid even uri 1 vers 1 1 1 es without prbfessbrs 
where the structure Is essentially a cbbrd 1 riat 1 rig brie (e.g., the 
Edison State College or the Empire State Co 1 1 ege ) br a validating brie 
(e.g., the N.Y. Board of Regents pr'bgram ) . 
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PROGRAM ELEMENTS. Ldbk 1 ng at isxtended degree efforts more 
microscopically^ at their internal cbmpbnents^ Cabell \ 1 985 ) 
described three general categories of program elements designed to 
accbmmbdate adult 1 earners! 1 ) Sbac 1 a 4 decree proora ms ; 2) 
Dt f ferent time frames ; and 3 ) Extended 4^ d 1 stance^ 1 earn i rib ) 
bbt ? bri^ ■ These elements have often been deve1bped_iri cbmblriatlbri 
Hith brie aribther. Spec I a 1 degree programs <e.g.^ Bachelor of Liberal 
Studies) might be made available through even I rig arid Hcei< end courses 
arid seminars bbth bri arid off campus In conjunct I bn h I th 
cbrrespbriderice study arid I riteris i ve ^ per i bd I c res 1 dericy . 

Cross arid bthers < 1 974 )_ have described the elements of extension 
programs cbmmbri to most mode Is: 1 ) Adrr. i h ] strat i v e accommbdat i ^^ri 
< 1 ric 1 ud 1 rig schedu 1 1 rig arid 1 beat i bri ) ; 2 ) T e ach i no/ 1 e arn » rib 
cbhs i deratH^Ks ( 1 ric 1 ud i rig i rideperiderit study , exper i erit i a 1 1 earn i rig , 
seminars 9 computer- ass I sted learning, etc . ) I 3 ) Student services 
( mcl ud 1 rig f I riaric i a] a i d arid counsel trig services)! arid 4) Eval uat 1 bri 
of accbmbl i shmehts ( I ric 1 ud 1 rig cred 1 1 for pr 1 or 1 earri I rig ) . 

In reality? the i mp 1 emehtat 1 on of any extended degree 
oppdrturi i ty tends to blur these cbriceptual models arid elements, but 
it is helpful at least to label them for purposes of 1 ay 1 rig the 
foundation for a discuss ion of basic departmental cons 1 derat 1 oris • 

Scaling this cL rrent discussion doHri to manageable proportions, 
it Hill be assumed that any given Communication department hIII have 
to adapt its outreach effort to the structural posslblities of the 
parent Institution. That is, some units may be constrained to 
extending through an already established school or division of 
extended studies; some may already have an established learning 
center or regional campus on Hhich a program may bt* developed; or 
some may find no established vehicle at all in the parent structure 
and may need to develop an appropriate adm 1 n i strat 1 ye structure which 
facilitates Its extended effort. While these cons I derat 1 ons are 
fundamental and important. He leave them to another discussion and 
another time focusing instead on more immediate and more internal 
decisions and discussions a faculty department |n^t[ajly faces in 
deciding whether to extend beyond its central campus boundaries. 



Extended degree programs hI 1 1 di ffer from one 
another 1 n_5nder 1 y 1 ng educatj^onal Ph|J^osophy , 
content , and modes of del very m Pr'OQr'ams nh i ch 
are convent 1 onal 1 n content may be unconvent 1 onal 
1 n the mode of de 1 1 very , and v 1 ce-versa ; they 
will run the gamut and vary in degree of 
conventional 1 ty and unconventional i ty i A common 
principle does Inform all programs, however: they 
are • • • c1 i ent-centered i However radically 
programs may differ from one another in concept 
and des I gn , all try to prov I de effect 1 ve 1 earn 1 ng 
exper 1 ences geared to the educat 1 onal needs of the 
students th'sy serve (Medsker and Edel stein, 1 977 ) i 
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This implies much to the Corhmuh I cat I on department Hishing to 
establish an external prdgnarri arid cbntaihs the seeds for most of the 
issues heeding cons i derat i on * discussion^ analysis, and decisions 



GENERAL CONSIDERATIONS FOR INITIAL DEPARTMENTAL DISCUSSIONS 

No matter nhat the organ i zat i onai structure ^ no matter nhat the 
conceptual model, the traditidhal academic department encounters a 
great many prsct i ca] and phi Ibsbphical issues and must ansner a great 
many questions for itself in dec i d i hg Hhether to develop an extended 
ProQ'^a"'- This section of the paper hiII attempt to highlight a fen 
of these issues and questions. 



TYPE OF OUTREACH EFFORT DESIRED. There is hd simple, single best 
approach to designing ah extended degree prdgram. 

Dec ] s i dhs . . . must be made in 1 i ght of 1 deal 

cons i derat i dhs about the R i hds of students to be 

served, their 1 earn i ng heeds and styles^ the j r 

1 ocat i dh and t i rtie constraints, the availability df 

i hst i tut i dhal and other resources ^ the missidhs 

and trad i t i dhs df ex i^st i rig i hs i t i tut i dhs , and 

re 1 at i ve costs and ef f i c i ehc i es ( Medsker 

and Edel stein 1977). 

There are two fundamentally different approaches to designing ah 
extended degree program which the department will hav-^ td cdhsider 
earl y • 



1. Setting up a model and f ore i hg students ihtd that mdldS 

2m Determining student needs and preferences and 

developing an organizational model to fit those needs. 

The ^i^mitat^ons of each are evident. Establishing a model acceptable 
^9 ^G^.*^?""^^^!? within the parent institution may overlook and fail 
to nieet some student needs. Establishing a mddel based exclusively 
on student needs may never win acceptance and support within the 
parent i nst 1 tut i on ^ 

Questions which must be asked and answered at the outset 
i nc 1 ude ' 

bo you 2 n tend the program to be convent i onal or 
unconven t 1 ona 1 ? 

— in content and degree goals 

— in course and other requi rements 

— in del i very mode 
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UJhat; is your primary goal In establishing an extended 
program? 

--To Improve access to your existing prograrn? 
--To I ncrease headcount? 

--To I mprdve the educat I bnal process by 

experrmentmg with Innovative approaches to 
del I very? 

--To develop a new degree program (or to adapt an 
ex i st 1 ng one ) to best meet the educat I bna l needs 
of the ti-.'^geted pbpul atlbn? 



What are the bbv i bus cbnstra 1 nts tb the dave l bF)meht bf 
your extended prbgram and what are ybur pK^ns tb 
overcome them? 

--Internal resources and abilities? 

--Re 1 at I pnsh \ p to I nst I tut I on a 1 m i ss i bn and 

trad 1 1 1 bns of the ex \ st I n© structure? 
--Ihst J tut I bnal support for such efforts? 
--Faculty cbmmitmeht? 
--Adm \ n ] strat I ve cbmm \ tmeht? _ 
--Rel at I ve costs and returns? 
— Will Ihghess tb be IhndvatW^i? 

— Ldcat I bh arid d I spers I dri bf targeted pbpLilatlbri? 



How wl 1 1 the addltlbri bf the extended prbgram Impact 
upbri br Iriteract with ybur tradltlbrial prbgram? 

Be clear abbut what ybu warit tb accbmpl'ish. Fbr mbst exterided 
effbrts. It Is urireallstic tb expect tb re-create the campus 
elsewhere br prbbably everi tb re-create the campus prbgram at ari bff- 
campus site. Expect to build jon the existing arid Identified rieed; 
do not expect to bu i 1 d the need . Dbes ybur departmerit have the 
riecessary strerigths arid cbmpbrierits tb meet that Ideritlfled rieed? It 
IS vital that the departmerit be realistic Iri this assessmerit; To 
have everi a chance for success, the departmental commltmorit to this 
bu I 1 d 1 rig process must be rea 1 arid w I de 1 y shared . 



ADMINISTRATIVE ISSUES^ Accord 1 rig tb CI ark e, et al., (1984) 
programs which tend to succeed can be d 1 st 1 rigu 1 shed frbm those which 
do not succeed on the basis of the degree to which they satisfy three 
"pre-condj^tlons for change in off -campus program devel bprnerit i" These 
pre-cond I t I ons and the factors assoc 1 ated w i th each are : 



Academ i C tfn 1 1 Organization 

i^s the proposed program cons 1 stent w [ th the stated 
ml^ssj^on of the department C and j singer I nst i tut 1 on 3? 
Has the formal support of the administration been 
obtamed? 

Has the rel at i onsh I p w i th the formal reward system 
been establ I shed? 
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is the financial support available to support the 
program? 



Agagfgmio Facal tv Readiness 



Are the faculty experienced In program design/redesign? 
Are the f 3cu1 ty prepared to expand the 1 r rol es? 
Have f acul ty been tra 1 ned to Hork 1 n nontrad 1 t i onal 
sett 1 ngs? 

Is thti faculty 1 eade'^sh 1 p for the program established? 

CI 1 gnt ^TQWP Oroan i T^at 1 on 

Rave prospect 1 ve c 1 1 ents been 1 dent 1 f 1 ed at the s i te? 

Do the prospective students share common Interests? 

Are the prospective students sponsored local 1y? 

Is the program integrated nlth established community 

patterns? 



_ Quite dbvlbuslyi there must be some hope for financial support 
of the program from the larger 1 nst 5 tut 1 bnal structure. While many 
traditional cbntlhuihg education and extension efforts have grown in 
a sel f -support 1 ng mode » it may nel 1 riot be possible to develop an 
entire degree prbgranri in that way for your departmerit. Will the 
extended program be forced to be fiscally se 1 f-suf f 1 c 1 erit ^ thus 
haying to rely dri the vagaries of sufficient enrollment? How large 
will classes have to be to insure survival? Who will control the 
budget and make decisicris bri program changes^ Ibcatlbri alterations) 
student populations to be served? Will the departmerit be able to 
retain a sufficient amount of that cdritrbl? 

What 1 hsti tut 1 bnal support systems will have tb be cultivated 
and extended along with necessary cbursewbrk? Sbme minimal level of 
student support services will have to accbmpariy your prbgram 1 ritb the 
field. A primary goal for any uri i t w j sh i rig to establish an extended 
program 1 s the "establishing arid ma i rita i ri i ng_ Cbf 3 cobperat i ve 
'"^1^'^^^nships wi th suppbrt-serv i ce units in CtheD iristitutibri" 
<Mar1enau9 1 985 > . Key support services necessary to be iritegrated 
into the extended prbgram include" 



— Recru 1 tmeht arid marketing functibris 
— — Adm 1 ss 1 oris f urict 1 oris 

--Reg 1 strat 1 ori arid records f urict 1 oris 
——Financial aid services 
--Bursar furictloris 

Instruct 1 orial services (iricludirig library, computer, 

advisement, book store, etc. services} 
--(Possibly) Persorial studerit serv 1 ces (personal cburisel Irig, 

ch i 1 d care , park 1 rig , hea 1 th care , p 1 acemerit , career- 

pranning, etc. ) 

^h^^^ /^Q Ml'"®5dy estaiDl Ished regJ^oriaj campus or learning 

center site providing these services for the institution onto which 
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the department may transport its program^ how will It come to provide 
them? Will j t be possible to establish the minimum level necessary? 

Will it be poss i b1 e to operate oats i de the on-*campus system *s 
traditional procedures^ such as adherence to standard semester ly time 
schedules or deadlines for submission of financial aid applications? 
Adapting the established campus system's procedures to deliver 
adequate support serv i ces to nontrad i t i onal i extended students 
can be a major problem in establishing an off-campus programs 

Who will retain the authority for making important decisions 
about the extended program? Who will have the respons i b i 1 j 1 1 es? 
Mill er and Hb 1 1 dway ( 1 986 ) reported that a major pnob 1 em dccurr 1 ng 
with some frequency In off-campus programs which were located on 
regional campuses involved the splitting of responsibility and 
authority. In those cases 9 the local campus often had the 
respbhs I b 1 i ty of develbping and maintaining the degree programCs) but 
had little authority in matters pertaining to its development and 
maintenance while the parent structure had the author ity* but felt 
little responsibility for It. Whether the split between authority 
and respbhs I b i 1 i ty occurs between an established regional campus and 
the parent institution ( Including an academic department) or whether 
the split is between an academic department and Its college or 
central adm I ri I strat I bh Is Irrelevant. If authbrlty and 
respbhs i b I 1 i ty res i de i n separate p i aces 9 the prbpbsed prbgram w I 1 1 
be in trbuble. What 9 theh ^ are the realistic chahces bf ybur 
department retaining bbth thbse elements Ih the development of its 
prbgram? 

Another bbvi bus administrative issue tb cbhs i der early is the 
hot- i hs i gn i f i cant prbbl em bf a place tb be. Where there is hb 
established parent i hst i tut i bhal presehce in a physical plant sense 
at the target site, is there any pbss i b I 1 i ty bf 1 ink ing_ ybur prbgram 
with existing bh- site resources _ such as a cbmmun 1 ty _cb 1 1 ege or ah 
industrial bperat'ibh br the public schpbl system? Ih additibh to 
needing a physical home, the hew extended prbgram will heed tb 
i ntegrate i tse 1 f ihtb the cbmmun i ty phys i ca 1 1 y and psychbl 09 i cal 1 y as 
well as visually. L i hR 1 hg tb bh-s|te resources can aid Ih that 
process. What are ybur departmental bptibhs and cbhstraihts in these 
regards? 



STUDENT ISSUES. MedsRer and Edel stein (1977 5 identified three 
types of potent i a 1 studehts i h hbhtrad i t i bhal marRets s 

1 . Those persons w i th spec i f i c degree i hterests 

2 . Those cl ustered or "captured" at a part i cul ar 
location ahd defihed by a commbh profess i bhal or 
vocat i oha 1 f ocus--e . 9 . , employees at a gdverhmeht 
agehcy or i h a hbsp i ta 1 

3. Population at large ihterested ih general or 
libera 1 studies < or even i h a spec i a 1 i zed degree 
area) who are constrained by geography, tlme^ 
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family, ecbhbmrc cbhditlbhs, etc. from traditional 
study 

A very early cb .s I derat I bn fbr any department nlshlng to develop 
ah e><tended degree program Is tb determine Its target pbpulation. 
Which bf these pbpulatibn types are ybU interested In serving? Do 
you i ntend to capture _the ''cbrrecf pppu 1 at I oh _ f or the degree program 
you Ihtehd to take of f-campus (general currlcu>um» brgan I zat i onal 
commuh I cat I bh track 5 etc.) br are ybu Hilling tb devel bp a program 
Hhlch seeks tb serve ah available pbpul at I bh ahd I ts needs? Almost 
no quest i bh re 1 evaht tb early departmehtal cbhs I derat I bh Is more 
bas I c thah th I s . 

HoH Nlll ydu assess heed ahd pbtehtlal market? Hbn hIII ybu 
define ahd carve but that pbrtibn bf the pbpulatibn ybu Intend tb 
target? In terms of assess Ihg mark et pbtehtlal and educatlbhal 
needs f broad surveys are hot a 1 nays the best tbbl . 

Wheh used aldhe, survey methbds tehd tb ehcburage 
people to dream about Hhat they Hbuld like tb learn IFs 
IF they have extra mbhey ; IF hbthlhg Impbrtant br 
attractive comes up; IF they have free time 
ava I 1 abl e .Formal survey-br I ehted heeds assessment 
methods ofteh are hbt Ih fact heeds assessitiehts sb much 
as bl ue-sk y I hvehtbr I es , nhether the dreamlhg Is beihg 
done by academic faculty, cbhtlhulhg educatbrs, br 
clients themselves. Part bf Cbhe'sD responsibility Is 
to learn enough about nhat pebpl^e are really likely tb 
Hant, based on cbhs I derat I bhs of cbst, time, geography, 
habit, persohal or professlbhal future, reg I bha 1 taste , 
etc., so that surveys cah be firmly based Ih realities 
< kerman , 1 983 ) . 



The least effective method for assess Ihg demahd Is tb 
??^_P®9P1® Individual basis Hhat they naht, 

because peopl e 's lists of Hants geheraj ly far exceed 
Hhat they would realistically be abl e to pursue g I veh 
Mm 5^ ted resources and competmg demahds for their tlrtie. 
Studies of I nd i v I dual s must therefore do at least twb 
thmgs In addition to assessing I hterest br heed. They 
'P^?^.^ i 1 f?^?*"^?'*^ t*^® Incehtl ves or motives 
surround I ng a part [cul ar I nterest or preference , ahd 
<2) they mast get a nense of people *s priorities 
(Walshok , 1982). 

Wal^s^ok also noted the importance of assessing one's •'marketplace 
pos|t l^onj^** That I s the I mportance of early determining Hhat Is 
already bej^ng Pr'ovlded j^n the commun i ty by other educational 
l"?^!^?^!^"?! Pr9f??^l9G?^ associations, employers, non-profit 
organ|zat|onSj^ propr i etary gnoups , etc. Not only wl 1 1 thiis khbnledge 
a|d yo^r' department in Its early decisions about whether to develop 
@an extended program, but also may be valuable to know in orde?^ tb 
draw upon and use existing resources in the development of your bwh 
program • 
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Recpsn I ze 1 h your i h i 1 1 a 1 program deve 1 pprnehb that today may hot 
reflect tbmdrrpw; that there may well be shifts I h target c 1 I ehte 1 e 
over time due to such factors as saturatlhg the rtiarRet, dLf^©r®hces 
betweeh secdhd ahd_thlrd geheratidh studehts cdmpared td first 
geherat I dh , etc . Therefore , heeds assessmeht act i v i 1 1 es ought to be 
built-lhtd the program as a research ahd develdpmeht effort. Will 
you be able td sustaih such ah effort? 

The rtidre geheral ahd diffuse the target pdpu 1 at 1 oh 1 s , the more 
Irtipdrtaht program prdmdtidh ahd recruitmeht become. Recruitment and 
prdmdt i dh should be 1 IhRed to the program develdpmeht. Recruitmeht 
and prdmdt i dh w i 1 1 be more effective if coupled to other student 
services, such as career and educatidhal cduhselihgy adrtlissiohs ahd 
driehtatioh services. Where those systems are hot or cahhot be 
prdv i ded by the pareht 1 hst 1 tut 1 dh dr dther rtleahs at the extended 
site, the departmeht may have td provide them. Is your department 
capable ahd will thg td dd sd? 

Chickerihg < 1 985 ) hdted that the d 1 fferehces between traditional 
ahd hdhtrad 1 t 1 dhal studehts discussed earlier in this paper <pp. 1-2) 
give rise td prdgram des i gh 1 mpl 1 cat 1 dhs 5 

— Access issues 

— the heed for more flexible admissions criteria, orientation 
processes , and adv i s i ng act i v f t i es 

--Assessment and placement processes which recognize 
the knowledge and competence students brl^ng 
(e.g. 9 portf ol i o assessment processes^ cred i t 
for military and bus i ness tra i n i ng , etc ; ) 

--bevel opment of educat i onal _>"Qspar9®?» 

al tern at i ves , and teach jngpr act 1 ces wh i^ch 
integrate pract i ca 1 exper i ences with academic 
and teach i^ng act i v|tj^es^ _ _ __ __ 

— Development of a range of opportunities for collegial 
re 1 at 1 onsh 1 ps ^ for co 1 1 aborat 1 ve p 1 ann 1 ng i 
for sel^f-pl anned and sel f -Pa^ed study ^ 

— Need for new administrative structures to accommodate 
these changed circumstances. 



At a general level, much more flexibility needs to be built into 
extended programs than typjcal^ 1 y exj^sts j^n the traditional on-campus 
programs • For examp 1 e ^ access 1 n terms of an extended program may 
refer not only to p1 ace <i;ei, off-campus )i and to t i me (evenings or 
weekends), but also to a correlation of time and place (e.g.^ classes 
held in business and community locations and dovetailed with 
ava i 1 ab 1 e 1 1 mes such as dur 1 ng noon hours at the Job s i te or oh 
commuter trains at 7 a.m., etc • ) ^ 

fjdritrad i t i onal students tend to earn "upside-down degrees." 
That i s 9 they are often "exper i ence r i ch/theory poor" wh \ 1 e 
traditional students tend to be "thebry rich/experience poor." Is 
the department willing (and able) to try td accommodate this 
d i f ferehce by deve 1 op J ng ways of _ i hcbrpbrat i hg the i r pract I cal and 
1 i fe exper 1 ehce I htd the cLirr 1 cul urn? 
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Is the department able (arid will ] rig > to take these dl fferehces 
between trad 1 1 1 dna 1 and ndhtr ad 1 1 1 bria 1 students 1 ri to accoLih t I h the 
plahhih^ and design of Its extended program? 

CURRICULAR ISSUES. It should be realized early that the 
'•curriculum for the alternative degree program should be truly an 
alternative. It should flbt merely mPmlc the curr I cul urn' of the 
traditional . . .program" C Matusak and Dbwd » 1985). At the very least, 
the al terhat I ve shbul d I he 1 ude d I € ferent^ I al access ; at the best » 1 1 
should take Into accbuht the tarseted learners' specific needs and be 
tailored to meet those heeds. For some departments, this may Mel 1 
meah a drastic redes igh of Its academic program to become a true 
alternative to the oh-campus program. Is this possible 

admi h i strat I vel y? att i tud 5 ha 1 1 y? Can hew and different curricula be 
designed to meet the needs of the different learners or will the "day 
program" have to be replicated? Will the existing program meet the 
needs of the different populatloh? How and In what ways? 

Very early in the department's consideration of whether to 

develop ah extended degree program i the desi gners shoal d decj^de 

whether they believe that in order to be of s<=ia I val ent qaal |ty the 
extended program has to be Identical to the on-campas PC^QC^^_^^__ 
whether they feel they can design a different program wh[ch I s not 
Identical, yet which Is equivalent [n quality^ if not focas^ goals^ 
or reqa i rements i This Is an Important cons I derat [onj f or many 
faculty long accustomed to the traditional cjrcamstances simply 
assume that comparabl e must mean 1 dent i cal In terms of curr leu l^ar 
deslgni requirements^ and Implementations i f your proposed program 
Includes course sequences^ can courses be subst I tuted w|th|n the 
sequence when a prescribed course falls to enroll sufficiently? How 
would you handle entry po[nts for students who wish to "sign on" In 
the middle of a delivery sequence? 

Where changes or I nnoyat 1 ons I n curr I cu l^a must 99^'^'"9t-'9'2 ^ 
central^ campus body such as a Curr I cuj^um eommlttee^ real^ J^ze ear 1 y 
that "many Innovative Ideas can be lost In political battles" 
<Matusak and Dowd , 1985); if possible, make sure the Committee has 
on It advocates who can explain and defend the suggested innovationsi 

if the requirements for the extended degree must remain the same 
as the requirements for the traditional degree^ differences ought to 
ex i st I n de 1 I very systems < 1 1 mes i p 1 aces i med i a 9 etc . ) or j n the 
assessment of prior learning or credit by examination procedures or 
other individualized program efforts i 

Curricular questions also include a careful consideration of 
alternative learning resources available to the targeted population 
and which might be i ncbrpbrated into the curricular design. This 
would Include such things as community resources (public libraries, 
museums^ other local educational institutions^ business and 
industrial sites for i riterrish i ps # etc.); resource persons 
(professional and technical persons from business and industry * 
gdvernmont* or service agencies who could serve as tutors, field 
supervisors, adjunct 1 hstructbrs ) ; materials (study guides, modular 
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edacatfonal packets, edacati onal^ TV^ videotapes^ telecommunication 
channel s , computer ass i sted i nstract i onal techn i qaes i etc ^ ) ; All 
^^^b.C®???""??? f^??!^.*^? catal ogaed i eval^aated for usefulness* 
J^ntegrated and organized for access i b i 1 i ty as nel 1 as updated and 
revised <^Medsker and Ede 1 ste i nj i?*^? ^ i your department have the 

resources and Hill to engage in this activity? 



FAeUbTY ISSUES; A fundamentally basic consideration in deciding 
whether or not to develop an extended degree program is how you will 
provide it with sufficient instructional faculty; Perhaps the first 
question a department needs to answer in this regard is whether it 
intends to deliver the degree with its existing faculty or intends to 
develop new faculty devoted exclusively to the extended site or some 
combination of bothi That this depends in no small manner on 
available financial support is obvious. However* there are also 
other issues Involved^ such as the degree of control the parent 
department will have over the faculty delivering the extended degrees 
If on-campus faculty are used in substantial measure* this may prove 
a moot pointi However ^ if the faculty primarily delivering the 
degree are drawn from available community resources (parttime^ 
adjunct instructors* Instructors from other educational institutions; 
etc.)* this may be a major issue* particularly in regard to quality 
control issues. 



At the very least* the department delivering the degree program 
must be involved heavily (if not exclusively) in the selection^ 
socialization* and evaluation of the extended faculty. Will this be 
possible given the department's circumstances? If the bh-campus 
faculty are not the primary instructional staffs will it be possible 
to assign one person to serve as the **extended degree coord I natbr'* to 
assure departmental cbhtrol? Note that the persbri best suited fbr 
the task by v i rtue of pred I spos 1 1 1 bri * I r merest * arid nat i ve ab 1 1 1 ty 
may nbt be the department chair. 



Many extended degree programs rely heavily on adjunct faculty 
•For a var i ety of pract 1 cal reasons. If programs of faculty 
deve 1 dpmen t ( tra 1 h 1 ng * or i en tat 1 dh * arid soc i a 1 1 zat 1 oh ) and course 
moriitdrihg ape deve] oped i the heavy use of adjunct faculty can often 
work reasdhably well ; if riot* qual 1 ty can suffer greatly. 

Where full time* bri-campus faculty are used* do riot assume that 
they need ribth irig more than a car arid di rect i oris to the exterisiori 
site. Most likely^ faculty long accustomed to traditiorial settirigs 
wi^th traditiorial students wi 1 1 need at least some faculty develbpmerit 
efforts arid trairiirig* too. Will this be possible iri your situatibri? 

Whether the exterided degree effort 1 s cbbrdi riated at the 
1 nst I tut 1 bha 1 level (as In the Schbbl br Divisibri bf Extended Studies 
structure) or at the depsrtmerital level (as in the Program 

^^ry^^y?"®^^ l*^ Is best to l^riyol ye the eritlre f 

development of the extended program to increase ownership and 



lnvolvefr;en'b as well as cbmm I tmeht; to l^t . Without a real commitment 
and a real 1 hterest in serving the bff-campUs studehtsr a 
department 's effort to develop arid maintain ah extended program js 
doomed to failure and will soon be abandoned as being more trouble 
than It Is worth . What I s the 1 eve 1 of true cbmm I tmeht to th I s 
proposed extended effort In your department? 



Will it be possible within your Inst I tut I bhal setting to allow 
on-campus faculty to claim teaching In the extended program as part 
of load? Remember that 

i..1t can hardly be argued that teaching a course which 
meets up to 250 miles away from the campus one even i rig 
per week for two to three hours Is equivalent In terms 
9f _ f 1 walking to a campus classroom, two or 

per week to teach for 50 minutes. 
Presented wl th the choice between the off-camp-is on- 
l^oad course and the on-campus on- load course, then, 
^9?!^ facal^ty members under standabl y choose the on- 
campus ass I gnment ^ The on- load off-campus teach I ng 
assj^gnment becomes one to avoid if at al 1 possible 
<Hanna, 1981 >. 

^t^^C?. "^^^^l assigned permanent 1 y to the extended 

^®y® ^ 9B_?*'?_'-"^^®^^ personal and prof ess i onal 

J^so1at|on which w|1^1^ need attent i on ; How wl 1 1 the department counter 

^*29 99??^ly®_?f ^99!^^_9f ' ? I?9l^^l9"? Are faculty rotation 
assignments between campus sites possible? feasible? 



Qther important early questions to tackle include: 

— What do you consi^der an acceptable rat i^o of ful 1 time 

to parttime faculty for the extended program? Can you 
ach i eve that rat i o? 



— Wi ll 9n-campus faculty see servj^ce in the extended 
program as not worth the bother? 



--How will service to the extended program be viewed 
and eval uated w 1 th reference to trad 1 1 1 onal 
cons i derat 1 ons for tenure and promot 1 on? 

--What are the dri-campus f acu 1 ty v i ews concern i ng the 

nbn trad 1 1 i onal students? Will the faculty see the 
students as worthy or will they think the students 
should have attended college at a traditional age? 

--Will bn-campus faculty resent being away from their 
fami 1 Jes and research base when required to teach 
1 h the extended program? 

--If a majority of the faculty in the extended program 
are .adjunct and partt 1 me , w 1 1 1 the students come 
to fee 1 that they never get the "real " prbf essbrs? 
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QUALITY CONTROL. A discussidh of quality cdhtrdl measures is 
better su I ted f or _a discussidh of "hdn-td" measures than m this 
current context dfnhetherdr hdt to even develdp ah extehded 
program. Neverthel ess » a fen geheral bbservatlbns ahd questions 
about quality cdhtrdl by the departmeht might be I hstruct I dha 1 Ih the 
initial de 1 i berat I dhs . 

to begin nlthi It Is useful to realize that 



For a variety of reasons 9 there hIII alnays be those 
Hho view any ... of f— campus course of f er I hgs < 1 et alone 
entire degree programs) as of lesser quality thah the 
same offerings oh campus. Whether those reasdhs are 
Validy ihvalidy or irrelevant ih ahy giveh case* the 
percept ibhs of poor quality will pose a major threat to 
departmehts cohtemp 1 at 1 hg such a program <Millerf et 
al . , 1984). 



Departments do well to remember that "nontrad i t i onal aff-campus 
credit programs are not universally accepted by resident 
f acul ty . . . . Facul ty feel off— campus instruction lowers quality for 
both faculty and students" (Garubo, 1981). Even when your 
departmental faculty do not feel thi^ way* other faculty members on 
campus probably do. It is for this reason that the suggestion was 
made earlier in this paper that a department not willing to expend 
considerable amounts of energy and devotion to establishing a quality 
of f -campus program woul d do we 1 1 to abandon the Idea early; it will 
cost the department too dearly in its on-campus cred|bl H ty if it 
f¥ll?_§9_^9_^9' .^Y®'^ if the quality of the extended PC9?'"??_9^'^ _ _ 
demonstrated cl ear l^yi 93ri_§b^ _ P'"^P9^®^ program gain more than fringe 
acceptance and status on the parent campus? 

One parti cul ar 1 y 1 mportant qual 1 ty control i ssue I nvol ves the 
monitoring and evaluation of parttlme instructors; While It Is clear 
that there are many good reasons for using some community persons as 
adjunct f acu 1 ty < pract 1 1 1 oners are often more pract i cat than 
academics and thus appeal to nontrad i t i onal students; less financial 
burden; spares on-campus faculty the arduous task of going off^- 
campus 9 etc.)* it is also clear that there remain large problems with 
their use; Among these problems are questions of currency of 
information^ loyalty to a departmental teaching or philosophical 
perspective* inexperience or disinterest In student advisement or 
counseling* etc; 

D i sturb i ngl y i Miller and Hblloway (1986) fbund in a large 
majority of regional campuses and learning centers that parttlme 
faculty were evaluated exclusively < if at al 1 ) by the extended campus 
adm 5 n i strat i ve structure * not by the sponsor i ng academ i c departmeht 
persdhhel . This occurred ev^n in situations where the fulltime* dn- 
site faculty were evaluated and mbn i tbred exclusively by the academic 
departmeht. That this cbuld create large quality contrbl prbblems 
for the department is bbvlbus. 
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• . .bhe best; cdLirse of apt I dh i s tb i hs.i st_ dh even rtidre 
strihgeht arid mdre vtsi_b1e quality control measures fdr 
the outreach pdrtjdh df the prdgram than are used fdr 
the dh— campus port I dh • • • . Eveh the I mpdrtahce df 
actual 1 y prdv 1 d I hg the edUcatldhal dppdrtuh I ty to earn a 
degree at a remdte s I te cahhdt surpass the I mpdrtahce 
df establ Ishlhg sduhd qual 1 ty cdhtrdl measures that 
al IdH substahtlal mdh I tor j hg by the campus-based 
departmeht (Miller, et al . , 1984). 

It Is I mpdrtaht , theh , for a departmeht to consider carefully 
whether It Is 1 I Rely to be able to build Ihtd the proposed prdgram 
sufficient quality cdhtrdl measures to Insure hot dhly the quality df 
the extehded prdgram, but also the perception df quality bdth dh ahd 
off campus. 



CONCLUSION 

A Commun I cat I Oh department which Is cdhtempl at I hg the 
developrnent of an extended degree program faces many more cdmpl I cated 
and complex Issues than simply how to transport its dh-campus program 
to a remote site. The purpose of this discussion was to give some 
djrection and structure to a department's early efforts at decldlhg 
whether or not to even attempt the development of an extended 
program; It was an effort to list some of the considerations and 
quest J^ons about which faculty and administrators should seek some 
tentative understanding before committing to the task of developing 
an off-campus program. 

By no meansi was this Intended to be a complete list of the 

I^P'^? _ ^0?^ problems facing a department in its ear j^y d i scuss i ons 
concerning an extended program nor was it offered to ^i^scourage such 
efforts; Rather^ it was i ntended to alert those who are i^nterested 

.^'^Q?? ^ 1^ _ extended programs about the i nev i tabl e tension and 
problems l^nherent in attempting to balance the need to be accountalDle 
to the j^nstltutj^on f rom wh|ch one 1 s extend i ng and the need to be 
accountable to the learners one is attempting to reach; 

wr I ter 's bel i ef that extending academic degree 

programs to the larger community^ to nontrad I t i onal students who 

cannot J^nteruptthe^r lives to corre to a ^r^^l^l^*^?^ .S?"™??? » 

Important part of the modern educational enterprise and one on which 
we shoul d expend cons I derabl e effort and energy ; However i there 
needs to be a c 1 ear understand i ng of the range of I ssues I nvo 1 ved as 
wel 1 as an understanding that to del i ver an effective program of 
sufficient quality takes much more than simply wheels to get It off- 
campus • 
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